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Educators have learned a great deal from research about what it takes to help all 

children in the elementary grades succeed in reading to their fullest potential. Teachers 

must focus and reflect equally on the content and the pedagogy of their reading 

instruction, and they must continuously make good instructional choices to meet 

individual students’ needs based on these reflections in conjunction with ongoing pupil 

assessment data.  

The content of excellent reading instruction includes dimensions of effective 

instruction supported by reading research that are related to the abilities students must 

develop to become competent readers.  These dimensions include instruction in phonemic 

awareness, phonics, fluency, vocabulary, and comprehension. 

Most students, especially in kindergarten and first grade, benefit from systematic, 

explicit instruction in phonemic awareness and phonics knowledge (Adams, 1990; 

National Reading Panel, 2000; Snow, Burns, & Griffin, 1998). A variety of approaches to 

systematic phonics instruction are effective (Christensen & Bowey, 2005; Juel & 

Minden-Cupp, 2000: Mathes et al., 2005; NRP, 2000; Stahl, 2001), including letter-by-

letter decoding and decoding by onset and rime. Oral reading procedures to develop 

decoding fluency, in which students receive guidance or support, have a significant 

impact on students’ reading (Kuhn & Stahl, 2003;National Reading Panel, 2000).  

A variety of instructional approaches to vocabulary instruction are beneficial, 

including direct instruction in specific words, pre-reading instruction in words, learning 
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to use strategies to determine word meanings, and learning of words in rich contexts and 

incidentally through wide reading (Bauman & Kame’enui, 2004; Blachowicz & Fisher, 

2000; Graves, 2007; National Reading Panel, 2000). Words studied should generally be 

those the learner will find useful in many contexts (Beck, McKeown, & Kucan, 2002). 

Instruction in comprehension strategies that students use as they read improves 

reading comprehension abilities (Foorman et al., 2006; Gersten, Fuchs, Williams, and 

Baker,  2001; Guthrie, Wigfield, & VonSecker, 2000; National Reading Panel, 2000).  

Explicit lessons in the following strategies are most effective: summarizing; 

comprehension monitoring, use of graphic and semantic organizers, use of story 

structure, question answering, and question generation (National Reading Panel, 2000).  

Also, using multiple strategies in naturalistic contexts is important (Guthrie et al., 2004; 

Klingner, Vaughn, Arguelles, Hughes, & Leftwich, 2004; National Reading Panel, 2000; 

Pressley, 2006). Teaching students how to engage in high level talk and writing about 

text is another important aspect of comprehension instruction repeatedly found to be 

related to reading gains (Guthrie et al., 2004; Knapp, 1995; Saunders & Goldenberg, 

1999; Taylor et al, 2003; VandenBranden, 2000). 

Research supports a balanced approach to reading instruction that  involves direct 

teaching of reading skills and strategies as well as providing students with opportunities 

to apply skills and strategies to engaging texts through reading, writing, and discussing 

(National Reading Panel, 2000). Effective teachers make good choices in the use of  

instructional materials based on students’ abilities, as determined by assessment data, and 

teaching purposes, which will vary at times for different students (Pressley et al.,  2007). 
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 The pedagogy of excellent teaching of reading includes all of the actions a teacher 

takes to teach the reading content described above. Teachers need to plan for and 

coordinate many different components of their lessons and students’ learning activities 

during a one to two hour daily  reading block. Usually, other classroom or resource 

teachers collaborate instructionally during parts of this block as well (Valli & Croniger, 

2007).  Each day,  teachers need to consider the purposes and timing of their lessons; to 

provide students with challenging, motivating activities as they are working with the 

teacher, on their own, or with other students (Pressley et al., 2003); to provide culturally 

responsive instruction (Au, 2006); and to have a good balance between whole group and 

small group instruction (Chorzempa & Graham, 2006). Teachers need to foster students’ 

active involvement in  learning activities (Guthrie et al., 2000).  They also need to 

provide balance between a) direct teaching ( e.g. leading of students’ learning, 

questioning, and other activities during large and small group lessons) and b) providing 

support in the form of judicious coaching and effective feedback as students are engaged 

in literacy learning activities (Connor et al., 2004; Pressley et al., 2003; Taylor et al., 

2003). 

Effective teachers continually assess their students’ engagement, understanding, 

and behavior throughout the day (Pressley et al., 2003) Also, teachers in effective schools 

systematically collect and share student assessment data to help them make instructional 

decisions to improve student performance (Lipson, Mosenthal, Mekkelsen, & Russ, 2004; 

Taylor et al., 2000.)   

Classrooms of effective teachers in the elementary grades have very positive 

classroom atmospheres (Dolezal, Welsh, Pressley, & Vincent, 2003; Pressley et al., 
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2003). Well-managed classrooms are the hallmark of effective teachers (Dolezal et al., 

2003; Pressley, 2001; Taylor, Pressley, & Pearson, 2002). Teachers in effective 

classrooms provide encouragement and praise as well as positive feedback (Pressley, 

2007).   Effective teachers have high expectations for their students, communicate to 

students that effort leads to success,  encourage independence and responsibility, and 

foster cooperative learning experiences (Bohn et al., 2004; Dolezal et al., 2003; Guthrie 

et al., 2004; Hamre & Pianta, 2005; Pressley et al., 2003). 

There are also important elements of school-wide reading programs that impact 

classroom reading instruction . Teachers in effective schools work together to develop of 

a cohesive, school-wide program (Consortium for Responsible School Change, 2005; 

Taylor et al., 2005). Essential aspects include: a) collaboration among classroom teachers 

and resource teachers (e.g., Title 1, English language learner, special education teachers) 

in whatever delivery model is chosen to provide cohesive, exemplary reading instruction 

(Taylor et al., 2000; Taylor et al., 2002); b) amount of time for reading instruction across 

different grades and blocks of time during the school day  (Taylor et al., 2000); c) a 

school-wide assessment plan in which student data is collected and used regularly to 

inform  instruction (Pressley et al., 2003; Taylor et al., 2000; Taylor et al., 2002), and d)  

the interventions that are in place to meet the needs of students who are experiencing 

reading difficulties, who have special education needs, and who are English language 

learners (Foorman & Torgesen, 2001; Mathes et al., 2005; Taylor et al., 2000). Also, 

working effectively with parents as partners is another important component of an 

effective school-wide reading program (Edwards, 2004; Taylor et al., 2002) and effective 

teachers (Dolezal et al., 2003; Taylor et al., 2000). 



 5

References for Further Study: 

Adams, M. J. (1990). Beginning to read: Thinking and learning about print. Cambridge, 

MA: MIT Press. 

Au, K. (2006). Multicultural issues and literacy achievement. Mahwah, NJ: Lawrence 

Erlbaum. 

Baumann, J.F., & Kame’enui, E.J. (2004). Vocabulary instruction: Research to practice. 

New York: Guilford. 

Beck, I.L., McKeown, M.G., & Kucan, L. (2002) Bringing Words to Life.  New York: 

Guilford Press. 

Blachowicz, C.L.Z., & Fisher, P. (2000). Vocabulary instruction. In M.L. Kamil, P.B. 

Mosenthal, P.D Pearson, & R. & Barr (Eds.), Handbook of reading research, Vol. 3 

(pp. 503-524). Mahwah, NJ: Lawrence Erlbaum. 

Bohn, C. M. Roehrig, A. D., & Pressley, M. (2004). The First Days of School in the  
 

Classrooms of Two More Effective and Four Less Effective Primary-Grades 
 

Teachers. The Elementary School Journal, 104, 271-287. 
 

Chorzempa, B.F., & Graham, S. (2006).  Primary-grade teachers’ use of within-class 

ability grouping in reading.  Journal of Educational Psychology, 98, 529-541.  

Christensen, C.A., & Bowey, J. A. (2005). The Efficacy of Orthographic Rime, 

Grapheme-Phoneme Correspondence, and Implicit Phonics Approaches to Teaching 

Decoding Skills.  Scientific Studies of Reading, 9, 327-349. 

Connor, C.M., Morrison, F.J., & Katch, L.E. (2004).  Beyond the reading wars: 

Exploring the effect of child-instruction interactions on growth in early reading.  

Scientific Studies of Reading, 8,  305-336. 



 6

Consortium for Responsible School Change (2005). Description of common findings 

across multiple studies on school change in reading. University of Minnesota, 

Minnesota Center for Reading Research.  

Dolezal, S.E., Welsh, L.M., Pressley, M., & Vincent, M.M. (2003). How nine third-grade 

teachers motivate student academic engagement.  The Elementary School Journal, 

103, 239-267. 

Edwards, P. A.(2004) Children’s literacy development: Making it happen through school, 

family, and community involvement. 

Foorman, B. R., Schatsneider, C., Eakin, M. N., Fletcher, J. M., Moats, L. C., & Francis, 

D. J. (2006).  The impact of instructional practices in Grades 1 and 2 on reading and 

spelling achievement in high poverty schools. Contemporary Educational 

Psychology, 31, 1-29. 

Foorman, B.R., & Torgesen, J. (2001). Critical elements of classroom and small-group 

instruction promote reading success in all children.  Learning Disabilities Research 

and Practice, 16, 203-212. 

Gersten, R., Fuchs, L.S., Williams, J.P., & Baker, S. (2001).  Teaching reading 

comprehension strategies to students with learning disabilities: A review of research.  

Review of Educational Research, 71(2), 279-320. 

Graves, M. (2007). Conceptual and empirical bases for providing struggling readers with 

multi-facted and long-term vocabulary instruction. In B.M. Taylor & J.E. Ysseldyke 

(Eds.), Educational interventions for struggling readers, K-6. New York: TC Press. 

Guthrie, J. T., Wigfield, A., & VonSecker, C. (2000). Effects of integrated instruction on  

        motivation and strategy use in reading. Journal of Educational Psychology, 92, 331-
341. 



 7

 
Guthrie, J. T., Wigfield, A., Barbosa, P., Perencevich, K. C., Taboada, A., Davis, M. H., 

et al. (2004). Increasing Reading Comprehension and Engagement Through 

Concept-Oriented Reading Instruction. Journal of Educational Psychology, 96, 403-

423. 

Hamre, B.K., & Pianta, R.C. (2005). Can instructional and emotional support in the first-

grade classroom make a difference for children at risk of school failure?  Child 

Development, 76(5), 949-967. 

Juel, C. & Minden-Cupp, C. (2000). Learning to read words: Linguistic units and 

instructional strategies. Reading Research Quarterly 35, 458-492. 

Klingner, J.K., Vaughn, S., Arguelles, M.E., Hughes, M.T., & Leftwich, S.A. (2004). 

Collaborative strategic reading:  Real world lessons from classroom teachers. 

Remedial and Special Education, 25, 291-302 

Knapp, M.S., (1995). Teaching for meaning in high-poverty classrooms. New York: 

Teachers College Press.  

Kuhn, M.R., & Stahl, S.A. (2003). Fluency: A review of developmental and remedial 

practices. Journal of Educational Psychology, 95, 3-21. 

Lipson, M.L.,  Mosenthal, J. H., Mekkelsen, J., & Russ, B. (2004).  Building knowledege 

and fashioning success one school at a time.  The Reading Teacher, 57 (6) 534-542.   

Mathes, P.G., Denton, C.A., Fletcher, J.M., Anthony, J.L., Francis, D.J., & 

Schatschneider, C. (2005).  The effects of theoretically different instruction and 

student characteristics on the skills of struggling readers. Reading Research 

Quarterly, 40, 148-182. 



 8

National Reading Panel (2000). Teaching children to read: An evidence-based 

assessment of the scientific research literature on reading and its implications for 

reading instruction.  Rockville, MD: NICHD. 

Pressley, M. (2006). Reading instruction that works: The case for balanced teaching (3rd 

ed.). New York: Guilford.  

Pressley, M., Dolezal, S.E., Raphael, L.M., Mohan, L., Roehrig, A.D., & Bogner, K. 

(2003). Motivating primary-grade students. New York: Guilford Press. 

Pressley, M.,  Mohan, L.,  Raphael, L.M., & Fingeret, L. (2007).  How does Bennett 

Woods Elementary School produce such high reading and writing achievement?  

Journal of Educational Psychology, 99(2), 221-240. 

Saunders, W.M., & Goldenberg, C. (1999). Effects of instructional conversations and 

literature logs on limited and fluent English proficient students’ story comprehension 

and thematic understanding.  The Elementary School Journal, 99, 279-301. 

Snow, C.E., Burns, M.S., & Griffin, P. (Eds.). (1998). Preventing reading difficulties in 

young children. Washington, DC: National Academy. 

Stahl, S.A. (2001). Teaching phonics and phonemic awareness. In S.B. Neuman & D. 

Dickenson (Eds.), Handbook of Early Literacy Research (pp. 333-347). New York: 

Guilford. 

Taylor, B.M., Pearson, P.D., Clark, K., & Walpole, S. (2000). Effective schools and 

accomplished teachers: Lessons about primary grade reading instruction in low-

income schools. The Elementary School Journal, 101, 121-165. 



 9

Taylor, B.M., Pearson, P.D., Peterson, D.S., & Rodriguez, M.C. (2003). Reading growth 

in high-poverty classrooms: The influence of teacher practices that encourage 

cognitive engagement in literacy learning. Elementary School Journal, 104, 3-28. 

Taylor, B.M., Pearson, P.D., Peterson, D.S., & Rodriguez, M., (2005). The CIERA 

School Change Project: An evidence-based approach to professional development 

and school reading improvement. Reading Research Quarterly, (40)1, 40-69. 

Taylor, B.M., Peterson, D.S., Marx, M. & Chein, M. (2007). Scaling up a reading reform. 

In B.M. Taylor, J.E. Ysseldyke (Eds.), Effective Instruction for Struggling Readers 

K-6 (pp. 216-234). New York, NY: Teachers College Press. 

Taylor, B.M., Pressley, M., & Pearson, P.D. (2002). Research-supported characteristics 

of teachers and schools that promote reading achievement. In B.M. Taylor & P.D. 

Pearson (Eds.), Teaching reading: Effective schools, accomplished teachers (pp. 

361-374). Mahwah, NJ: Erlbaum.  

Valli, L., Croninger, R.G., & Walters, K. (2007).  Who (else) is the teacher? Cautionary 

notes on teacher accountability systems.  American Journal of Education, 113, 635-

662. 

Van den Branden, K. (2000). Does negotiation of meaning promote reading 

comprehension?  A study of multilingual primary school classes.  Reading Research 

Quarterly, 35, 426-443. 

 
 
 
 
 
 


